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SANTRAUKA 

Straipsnyje pristatomu tyrimu atskleidziami 
pazeidziamiausiq studentq, pasirinkusiij ko- 
legines studijas, paramos poreikiai. Atlikto ty- 
rimo rezultatai parode, kad vyresnio amziaus, 
pagal ist^stinq studiji) form;) studijuojantiems 
studentams, kurie turi seiminiij ir / ar dar- 
biniij isipareigojimij, aktualesnes akademi- 
nio studentij informavimo ir konsultavimo, 
uzsienio kalbi) ir nuotoliniij studiji} centro, 
teisinio ir psichologinio konsultavimo paslau- 
gos. Nustatyta, kad tradicinio amziaus, pagal 
nuelating studiji) form;) studijuojantiems stu¬ 
dentams, kurie neturi darbinii) ir / ar seiminii) 
isipareigojimi) ir pasizymi zema studijavimo 
motyvaeija, aktualesnes karjeros projektavi- 
mo, psichologinio konsultavimo, studenti) 
apgyvendinimo, finansines paramos ir kon¬ 
sultavimo teisiniais klausimais paslaugos. 

PAGRINDINigTERMINg 

APIBREZIMAI 

• Parama studentams - aukstosios mokyklos 
teikiamij paslaugi) sistema, padedanti paten- 
kinti studento emocinius, akademinius bei 
socialinius poreikius ir sudaranti prielaidas 
studento asmeninei gerovei ir studiji) sekmei 
uztikrinti (Sajiene ir Tamuliene, 2012). 


ABSTRACT 

This article presents the research on support 
needs of the most vulnerable students in non¬ 
university higher education. The research 
results have revealed that older, part-time 
students who have family and/or work re¬ 
sponsibilities focus on academic information 
and counselling, foreign language training, 
distance study centre, legal counselling and 
psychological counselling services. It has also 
been found that traditional age, full-time stu¬ 
dents who have no work and/or no family re¬ 
sponsibilities and whose motivation to study is 
low require more career designing, psycholog¬ 
ical counselling, student accommodation, fi¬ 
nancial support and legal counselling services. 


DEFINITIONS OF KEY TERMS 

• Student support - the system of services pro¬ 
vided by a higher education institution, which 
fulfils students’ emotional, academic and so¬ 
cial needs and is a precondition for increasing 
student’s individual welfare and academic suc¬ 
cess (Sajiene & Tamuliene, 2012). 
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• Akademine parama - aukstosios mokyklos 
paslaugos, skirtos studentq poreikiams, tie- 
siogiai susijusiems su studijq procesu, paten- 
kinti (Sajiene ir Tamuliene, 2012). 

• Neakademine parama - aukstosios moky¬ 
klos paslaugos, orientuotos j studento emoci- 
niq ir socialiniij poreikiij, tiesiogiai nesusiju- 
siq su studijq procesu, patenkinimq (Sajiene 
ir Tamuliene, 2012). 

• Netradidnio amziaus studentai - vyresni 
nei 25 metq amziaus studentai, studijuojantys 
aukstojo mokslo institucijoje (Wyatt, 2011). 

• Pazeidziamiausi studentai - studentai, ku- 
riems yra budinga didesne iskritimo is studi¬ 
jq rizika. 

• „Pirmos kartos" studentai - studentai, ku- 
rie savo seimoje yra pirmieji, siekiantys jgyti 
aukstqjj issimokslinimq (Franklin ir Slates, 
2012; Forbus, Newbolt ir Mehta, 2011). 

• Tradicinio amziaus studentai - 18-25 meti} 
amziaus studentai, studijuojantys aukstojo 
mokslo institucijoje (Wyatt, 2011). 


jVADAS 

Europos aukstojo neuniversitetinio sekto- 
riaus institucijas vienijancio tinklo 1 vizijoje 
numatyta, kad iki 2025 metq apie 40 procen- 
tq asmenij, besirenkanciq studijas aukstosio- 
se neuniversitetinese mokyklose, sudarytq: 
a) vyresniojo amziaus asmenys, siekiantys 
jgyti aukstqji neuniversitetinj issimokslinimq 
pinny kartq; b) vyresniojo amziaus asmenys, 
sekmingai pletojantys savo karjery ir siekian¬ 
tys jgyti antnyi aukstcyi issimokslinim^; c) ze- 
mesniam socialiniam statusui priklausantys 
studentai (Leuven 2020: Europe’s Knowledge 
Future, 2009). Tyrejai (Wilmer, 2008; Gianco- 
la, Munz, Trares, 2008) pastebi, kad kolegines 
studijas yra linke; rinktis menkiau akademis- 
kai pasireng^, zemesnio socioekonominio 

1 UASnet (Universities of Applied Sciences Network) 


• Academic student support - services provid¬ 
ed by a higher education institution that are 
aimed at the fulfilment of students’ needs di¬ 
rectly related to the process of studies (Sajiene & 
Tamuliene, 2012). 

• Non-academic student support - services 
provided by a higher education institution 
that are related to the fulfilment of students’ 
emotional and social needs that are not direct¬ 
ly related to the process of studies (Sajiene & 
Tamuliene, 2012). 

• Non-traditional age students - students who 
are above 25 years old and study at a higher 
education institution (Wyatt, 2011). 

• Most vulnerable students - students with a 
higher drop-out risk. 

• “First generation” students - students who 
are the first in their family to complete higher 
education (Franklin & Slates, 2012; Forbus, 
Newbolt & Mehta, 2011). 

• Traditional age students - 18-25 year-old 
students who study at a higher education insti¬ 
tution (Wyatt, 2011). 

INTRODUCTION 

The Universities of Applied Sciences Network 1 
foresees a vision that by 2025 approximately 
40 percent of people who choose non-univer¬ 
sity higher education would be: a) older people 
who pursue non-university higher education 
for the first time; b) older people who have 
successful career and want to acquire another 
higher education; c) students with lower so¬ 
cial status (Leuven 2020: Europe’s Knowledge 
Future, 2009). Researchers (Wilmer, 2008; 
Giancola & Munz, Trares, 2008) noted that 
non-university higher education studies are 
usually chosen by students with poorer aca¬ 
demic background, lower socio-economic sta¬ 
tus and by first generation students (Darmony 
& Fleming, 2009; Darmody & Smyth, 2008). 

1 UASnet (Universities of Applied Sciences Network) 
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statuso, pirmos kartos (Darmony ir Fleming, 
2009; Darmody ir Smyth, 2008) studentai. 
Tarp asmenij, pasirinkusiq kolegines studijas, 
yra didesnis dirbanciij studentij procentas nei 
tarp universitetines studijas pasirinkusiij as- 
menq (Darmody ir Smyth, 2008). 

Moksliniai tyrimai (Davies, 2013; Ben- 
nion ir kt„ 2011; Laird ir Cruce, 2009; Han¬ 
del, 2009) rodo, kad zemesnius akademinius 
pasiekimus turintiems, pirmos kartos, zemes- 
niam socioekonominiam statusui priklau- 
santiems, vyresniojo amziaus, dirbantiems 
bei ist^stin^ studijij formq besirenkantiems 
asmenims yra budinga didesne „iskritimo is 
studijij" rizika, sip studentij adaptacija auks- 
tojo mokslo institucijose yra sudetingesne. 

Bolonijos proceso dokumentuose (Berge- 
no komunikatas, 2005; Londono komunika- 
tas, 2007; Budapesto - Vienos komunikatas, 
2010; Bukaresto komunikatas, 2012) teigia- 
ma, kad svarbu studentams sudaryti sqlygas, 
leidziancias pabaigti studijas nepriklausomai 
nuo socialiniij ir ekonominiij kliuciij. Pa- 
zymima, kad socialiniij Bolonijos proceso 
uzdaviniai turi buti atlikti aukstojo mokslo 
institucijoms pletojant paramq studentams 
(Liuveno komunikatas, 2009). Teigiama, kad 
parama studentams yra vienas is pagrindiniij 
elementij, lemianciij studentij patirtj auksto¬ 
jo mokslo institucijose ir sudaranciij scjlygas 
didesniam studijij prieinamumui. Pazymima, 
kad parama studentams, teikiama aukstojo 
mokslo institucijose, leidzia sekmingai inte- 
gruotis j aukstojo mokslo institucijij, sudaro 
scjlygas teigiamai patirciai kaupti studijuojant 
ir padeda uztikrinti sklandij absolventij per- 
ejim;j is aukstojo mokslo institucijos j dar- 
bo rinkq (Bolonijos proceso jgyvendinimo 
Europos aukstojo mokslo erdveje ataskaita, 
2012 2 ). Auksciau apzvelgtoje mokslineje li- 
teraturoje bei dokumentuose akcentuojama, 
jog svarbu teikti paramij pazeidziamiausiems 
studentams, t. y. studentams, kuriems gresia 

2 The European Higher Education Area in 2012: Bo¬ 
logna Process Implementation Report (2012) 


It has also been found that a greater percent¬ 
age of working students choose non-university 
higher education rather than university stud¬ 
ies (Darmody & Smyth, 2008). 

Scientific research (Davies, 2013; Ben- 
nion, A., Scesa, A. & Williams, R. (2011); Laird 
& Cruce, 2009; Handel, 2009) have revealed 
that individuals with lower academic achieve¬ 
ments, first generation students, people with 
lower socio-economic status, older, working 
individuals and those who choose part-time 
studies have higher “drop-out” risks. Besides, 
their adaptation in higher education institu¬ 
tions is more complicated. 

The Bologna process documents (Bergen 
Communique, 2005; London Communique, 
2007; Budapest-Vienna Communique, 2010; 
Bucharest Communique, 2012) emphasise the 
importance of providing students with condi¬ 
tions that enable them to complete their stud¬ 
ies regardless of any social and economic is¬ 
sues. It has to be emphasised that social tasks 
of the Bologna process should be implemented 
through the development of student support at 
higher education institutions (Leuven Com¬ 
munique, 2009). Student support is one of key 
elements that determines students’ experience 
at higher education institutions and is a pre¬ 
condition for better accessibility of studies. It is 
noted that student support provided at higher 
education institutions enables successful inte¬ 
gration into a higher education institution, al¬ 
lows accumulating positive experience during 
studies and helps to ensure smooth graduates’ 
transition from a higher education institution 
into the labour market (The European High¬ 
er Education Area in 2012: Bologna Process 
Implementation Report, 2012 2 ). The above 
mentioned scientific literature and documents 
emphasise the importance of providing sup¬ 
port to the most vulnerable students, i.e. stu¬ 
dents with a higher drop-out risk. However it 
is not yet evident what support these students 

2 The European Higher Education Area in 2012: Bo¬ 
logna Process Implementation Report (2012) 
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didesne iskritimo is studijq rizika. Kita ver- 
tus, nera aisku, kokios paramos reikia butent 
siems (vyresniojo amziaus, pagal istqstin^ stu¬ 
dijq form;} studijuojantiems, turintiems dar- 
biniq ir / arba seiminiq jsipareigojimq arba 
tradicinio amziaus studentams, neturintiems 
dideles motyvacijos studijuoti) studentams. 

Straipsnyje pristatomame tyrime yra ke- 
liamas probleminis klausimas: kokios paramos 
reikia koleginiq studijij pazeidziamiausiij stu- 
dentij grupems? Tyrimo objektas - pazeidzia- 
miausioms studenti} grupems priklausanciq 
asmeni} nuomone apie paramos poreikius. 
Tyrimo tikslas - atskleisti pazeidziamiausiq 
studenti} grupiq paramos poreikius studijuo- 
jant kolegijoje. Numatytam tyrimo tikslui pa- 
siekti keliami sie uzdaviniai: 

1. teoriskai pagrjsti pazeidziamiausioms 
studentij grupems budingus bruozus; 

2. atskleisti pazeidziamiausiq studenti} gru- 
pip, pasirinkusip kolegines studijas, emo- 
cinj paveiksk}; 

3. nustatyti pazeidziamiausip studenti} gru- 
pip akademines paramos poreikius; 

4. nustatyti pazeidziamiausiij studenti} gru- 
pip neakademines paramos poreikius. 

1 

PAZEIDZIAMIAUSig STUDENTy 
GRUPiy PARAMOS POREIKIAI: 
TEORINEDIMENSIJA 

Parama studentams apibreziama kaip auks- 
tosios mokyklos teikiami} paslaugp sistema, 
padedanti patenkinti studento emocinius, 
akademinius bei socialinius poreikius ir su- 
daranti prielaidas studento asmeninei gero- 
vei ir studiji} sekmei uztikrinti (Tamuliene, 
2014; Sajiene ir Tamuliene, 2012). Isskiriami 
du paramos studentams tipai: akademine ir 
neakademine parama. Mokslines literatu- 
ros analize (Tamuliene, 2014; Sajiene ir Ta¬ 
muliene, 2012; Morgan, 2012; Thompson ir 
Mazer, 2009; Prebble ir kt., 2004, Pukelis ir 
Savickiene, 2004; LaPadula, 2003) atskleide, 


(older, part-time students, those who have 
family and/or work responsibilities or tradi¬ 
tional age students whose motivation to study 
is low) actually require. 

The research presented in this article has 
raised the following question - what support 
do the most vulnerable student groups at non¬ 
university higher education require? The re¬ 
search object - the most vulnerable students’ 
opinion on support needs. The research aim - 
to reveal support needs of the most vulnerable 
student groups at non-university higher edu¬ 
cation. In order to achieve the aim the follow¬ 
ing tasks have been set: 

1. To theoretically validate characteristics of 
the most vulnerable student groups; 

2. To present an emotional image of the 
most vulnerable student groups at non¬ 
university higher education; 

3. To identify academic support needs of 
the most vulnerable student groups; 

4. To identify non-academic support needs 
of the most vulnerable student groups. 


1 

SUPPORT NEEDS OFTHE MOST 
VULNERABLE STUDENT GROUPS: 
THORETICAL DIMENSION 

Student support is defined as the system of 
services provided by a higher education in¬ 
stitution, which fulfils students’ emotional, 
academic and social needs and is a precondi¬ 
tion for increasing students’ individual wel¬ 
fare and academic success (Tamuliene, 2014; 
Sajiene & Tamuliene, 2012). Student support 
can be divided into academic and non-aca¬ 
demic student support. The review of scien¬ 
tific literature (Tamuliene, 2014; Sajiene & 
Tamuliene, 2012; Morgan, 2012; Thompson & 
Mazer, 2009; Prebble et al, 2004, Pukelis 
& Savickiene, 2004; LaPadula, 2003) has 
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kad prie akademinio paramos studentams 
paslaugij tipo gali buti priskiriamos sios pa- 
slaugos: karjeros projektavimas, akademinis 
studentq informavimas ir konsultavimas, 
studentij priemimas ir integravimas j studi- 
jas, pagalba tarptautiniams studentams, uz- 
sienio kalbij centro, bibliotekos ir nuotoliniij 
studijij centro paslaugos; neakademinio tipo 
paramij studentams sudaro sios paslaugos: 
psichologinis konsultavimas, studentij apgy- 
vendinimas, finansine parama ir konsultavi¬ 
mas teisiniais klausimais, paslaugos, skirtos 
bendruomeniskumo jausmui pletoti, ir pa¬ 
slaugos, uztikrinancios studentq sveikatq. 

Pabreziama, kad parama svarbu visoms 
student^ grupems, taciau paramos teikimas 
ypac aktualu pazeidziamiausioms studen¬ 
ts grupems. Mokslineje literaturoje (Wyatt, 
2011; Sheair Stone, 2011; Briedenhann, 2007; 
Miller ir Gleeson, 2007; Pearson, 2004) pazy- 
mima, kad parama ypac aktuali netradicinio 
amziaus, ist^stinq studijij form;j pasirinku- 
siems, dirbantiems studentams. Wyatt (2011) 
pastebi, kad siandienos aukstijjij mokyklij 
teikiamos paramos studentams paslaugos yra 
labiau orientuotos j tradicinio amziaus stu- 
dentus, nepaisant to, jog pastaraisiais metais 
zenkliai daugeja netradicinio amziaus stu¬ 
dents (Jungtinese Amerikos Valstijose netra- 
diciniai studentai sudaro apie 43 procentus 
visp besimokanciqjq). Zosky, Unger, White 
ir Mills (2003) atliktas tyrimas parode, kad 
netradicinio amziaus studentai patiria daug 
vidinip konflikts, siekdami suderinti darbo, 
seimos bei studijs metu keliamus reikalavi- 
mus, todel gerokai dazniau nei tradicinio am¬ 
ziaus studentai praleidzia paskaitas bei nu- 
traukia studijas. Briedenhann (2007) atlikto 
tyrimo metu taip pat buvo nustatyta, kad ne¬ 
tradicinio amziaus studentai jauciasi izoliuoti 
nuo aukstosios mokyklos gyvenimo, jiems 
sunkiau jsitraukti j bendras jvairis aukstosios 
mokyklos bureliq, organizacijs bei asociacijs 
veiklas ne tik del didelio uzimtumo, bet ir del 
skirtings tradicinio ir netradicinio amziaus 


revealed that academic student support ser¬ 
vices involve: career designing, academic 
student information and counselling ser¬ 
vices, student admission and integration into 
studies services, support for international 
students, foreign language centre services, 
library services, and distance study centre 
services. Non-academic student support in¬ 
volves the following services: psychological 
counselling services, accommodation ser¬ 
vices, financial support and legal counselling, 
services that promote a sense of community 
and health services. 

The approach of student-centred stud¬ 
ies emphasises the importance of student 
support to any student group; however, this 
support is particularly important to the 
most vulnerable student groups. Researchers 
(Wyatt, 2011; Shea & Stone, 2011; Brieden¬ 
hann, 2007; Miller & Gleeson, 2007; Pearson, 
2004) have noted that student support is very 
important to non-traditional age, part-time 
and working students. Wyatt (2011) notes 
that contemporary student support services 
provided by higher education institutions are 
more oriented towards traditional age stu¬ 
dents even though the number of non-tradi¬ 
tional age students has significantly increased 
(in the United States of America around 
43 percent of all students are non-tradition- 
al students). The research by Zosky, Unger, 
White & Mills (2003) has shown that non- 
traditional students experience a number 
of internal conflicts when trying to balance 
work, family and study related requirements. 
As a result they skip lectures and drop out 
from studies more often than traditional age 
students. Briedenhann’s (2007) research has 
shown that non-traditional age students feel 
isolated from the life of a higher education 
institution and face difficulties when getting 
involved in group, organisation and associa¬ 
tion activities of their higher education insti¬ 
tution not only because of being too busy but 
also because of differences in traditional age 
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studenti} poreikiq. Tyrejai pastebi (Wyatt, 
2011; Briedenhann, 2007; Pearson, 2004), kad 
netradicinio amziaus studentq jsitraukimas j 
aukstosios mokyklos bendruomenes gyveni- 
mq galetij buti didinamas organizuojant jvai- 
rius renginius, klubus bei asociacijas, skirtas 
vyresniojo amziaus studentams, j kurip vei- 
klas buti} jtraukiami ne tik studentai, bet ir 
jq seimos. Briedenhann (2007) atlikto tyrimo 
metu taip pat buvo pastebeta, kad siekiant 
teikti emocinq paramq vyresniojo amziaus 
besimokantiesiems tikslinga organizuoti 
atskiras paramos grupes netradiciniams stu¬ 
dentams, kuriij metu besimokantieji galetq 
dalytis savo patirtimi, kaip suderinti seimos, 
darbo bei studiji} jsipareigojimus. Pearson 
(2004) atlikto tyrimo metu buvo nustatyta, 
kad netradicinio amziaus besimokanciijjij 
grupei priklausantiems studentams svarbu 
studiji} prieinamumas ir lankstumas. Vyres¬ 
niojo amziaus besimokantiesiems aktualu 
paskaitij grafiko, egzaminij bei atsiskaitymij 
lankstumas, todel buti} tikslinga dalj studiji} 
perkelti j virtually erdvq. 

Tyrejai (Wyatt, 2011; Pearson, 2004) taip 
pat pazymi, kad netradicinio amziaus stu¬ 
dentams svarbu ir aiskus informavimas apie 
studiji} proceso administrating, t. y. vyres¬ 
niojo amziaus studentams reikia issamesnio 
paaiskinimo apie aukstojo mokslo institu- 
cijose galiojancias taisykles, studenti} teises 
ir pareigas, mokejimo uz studijas, egzaminij 
laikymo bei atsiskaitymij organizavimo tvar- 
kcj. Pastebima, kad siekiant patenkinti siuos 
netradicinio amziaus studenti} poreikius, 
tikslinga daugiau demesio skirti akademinio 
konsultavimo bei informavimo paslaugoms. 

Tyrimi}, analizuojancii} netradicinio 
amziaus studenti} poreikius, metu (Fincher, 
2010; Pearson, 2004) nustatyta ir finansi- 
nes paramos studentams svarba. Fincherio 
(2010) nuomone, netradicinio amziaus stu¬ 
dentams tureti} buti sudaromos galimybes 
studijuoti ne tik pagal semestrus, bet ir ren- 
kantis atskirus studiji} dalykus. Sukurus tokicj 


and non-traditional age students’ needs. Yet 
another aspect highlighted by the researchers 
(Wyatt, 2011; Briedenhann, 2007; Pearson, 
2004) is that non-traditional age students’ in¬ 
volvement in the community life of a higher 
education institution could be increased by 
organising various events, clubs and asso¬ 
ciations for older students that would focus 
not only on students but also on their fami¬ 
lies. Briedenhann’s (2007) research has also 
shown that older students would benefit from 
emotional support where separate support 
groups were established for non-traditional 
students where they could share their expe¬ 
rience on how to balance family, work and 
study responsibilities. Pearson (2004) has 
found that non-traditional age students focus 
on accessibility and flexibility of studies. Old¬ 
er students emphasise the importance of flex¬ 
ibility in lecture schedules, exams and tasks. 
It would therefore be appropriate to transfer 
certain part of studies online. 

The researchers (Wyatt, 2011; Pearson, 
2004) have also indicated that non-traditional 
students need to be clearly informed about the 
administration of their study process, i.e. older 
students require more explicit explanations 
about the rules of a particular higher educa¬ 
tion institution, student rights and respon¬ 
sibilities, study fees, exam sessions and other 
tasks. It has been noted that in order to satisfy 
the above non-traditional age students’ needs, 
it would be appropriate to focus more on aca¬ 
demic student counselling and information 
services. 

Research aimed at analysing non-tra¬ 
ditional age students’ needs (Fincher, 2010; 
Pearson, 2004) have also revealed the im¬ 
portance of financial support. Fincher (2010) 
notes that non-traditional students should be 
given opportunities to not only study in terms 
but also to choose different study subjects. 
This system would allow students to choose 
subjects and to pay for the credits rather than 
for the whole term. This would prolong their 
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sistemp, studentai turetp galimyb^ pasirink- 
ti norimus dalykus ir moketi uz isklausytus 
kreditus, o ne viso semestro kainp. Tokiu 
budu butp prat^siamas studijp laikas, taciau 
sumazinama semestro studijp kaina. Atlik- 
ti tyrimai (Wyatt, 2011; Miller ir Gleeson, 
2007) rodo, kad netradicinio amziaus besi- 
mokantiesiems aktualesnes ir vaiko prieziu- 
ros paslaugos. Shea ir Stone (2011) pastebi, 
kad netradicinio amziaus, moteriskos lyties, 
vaikrj turincioms studentems taip pat aktu- 
alios karjeros ir psichologinio konsultavimo 
paslaugos, nes sios grupes studencip studijp 
tikslas daznai yra savojo identiteto atradimas, 
priesingai nei vyrp, kurie studijas vyresniame 
amziuje pradeda del geresnip karjeros pers- 
pektyvp. Shea ir Stone (2011) pazymi, kad 
pertraukp tarp vidurines ir aukstosios moky- 
klos studijij padariusiems vyresniojo amziaus 
besimokantiesiems butp tikslinga teikti ir 
mokymosi mokytis paslaugas, kurios netra- 
diciniams studentams padetp adaptuotis prie 
aukstosios mokyklos gyvenimo. 

Mokslineje literaturoje (Huie, Winsler 
ir Kitsantas, 2012; Ryan, Barns ir McAuliffe, 
2011; Beerkens, 2011; Wang, 2010; Mami- 
seihvili, 2010; Darmonyir Smyth, 2008; Quirk, 
Timothy, Keith ir Quirk, 2001) placiai disku- 
tuojama apie darbo poveikj studentij studija- 
vimo rezultatams. Atlikti tyrimai (Callender, 
2008; Wang, 2010; Ryan ir kt., 2011) rodo, 
kad dirbantys studentai dazniau praleidzia 
paskaitas ir seminarus, maziau laiko skiria 
individualiij darbij atlikimui bei pasirengimui 
atsiskaitymams, reciau naudojasi bibliotekos 
istekliais bei laboratorijomis. Pastebima, kad 
sie studentai patiria didesnj nuovargj bei stre- 
sp, sunkiau sukoncentruoja demesj. Wang 
(2010) teigia, kad dirbantys studentai reciau 
nei nedirbantys dalyvauja veiklose po paskai- 
tp, jvairiuose aukstosios mokyklos organizuo- 
jamuose renginiuose, akcijose bei bureliuose. 
Pazymima, kad dirbantys studentai yra link§ 
dazniau nei nedirbantys nutraukti studijas ar 
jp nebaigti (Perna, 2010; Darmody ir Smyth, 


study time but reduce the fee for a single term 
of studies. Research (Wyatt, 2011; Miller & 
Gleeson, 2007) have also revealed the impor¬ 
tance of childcare services to non-traditional 
age students. Shea & Stone (2011) have noted 
the importance of career and psychological 
counselling services to non-traditional age 
female students with children whose study 
aim is often related to finding one’s own iden¬ 
tity. Male students, on the contrary, often 
start studies at older age due to better career 
prospects. Shea & Stone (2011) note that it 
would be appropriate for older students who 
have had a gap between secondary education 
and higher education to be provided with 
learning to learn services that would enable 
non-traditional students to adapt to the life 
of a higher education institution. 

The effect of work on student learning 
achievements has been widely discussed in 
scientific literature (Huie, Winsler, & Kit¬ 
santas, 2012; Ryan, Barns,& McAuliffe, 2011; 
Beerkens, 2011; Wang, 2010; Mamiseihvili, 
2010; Darmony and Smyth, 2008; Quirk, 
Timothy, Keith, & Quirk, 2001). A number 
of different research (Callender, 2008; Wang, 
2010; Ryan et al„ 2011) have shown that 
working students more often miss lectures 
and seminars, spend less time on individual 
tasks and preparing for exams, as well as use 
library resources and laboratories less often. 
These students experience greater stress and 
fatigue and have difficulties when focusing 
on certain things. Wang (2010) claims that 
working students participate in after-class ac¬ 
tivities, various events and group sessions or¬ 
ganised by a higher education institution less 
often than those students who do not work. 
It has also been noted that working students 
tend to terminate their studies or drop out 
from studies more often than those who do 
not work (Perna, 2010; Darmody & Smyth, 
2008). A research conducted by Quirk et al. 
(2001) has shown that the more hours per 
week students work the worse their learning 
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2008). Quirko ir kt. (2001) atlikto tyrimo 
metu buvo nustatyta, kad kuo daugiau valan- 
di} per savaiQ studentai dirba, tuo prastesni 
jq studijavimo rezultatai. Tyrimo metu paste- 
beta, kad pradeti dirbti dazniau link§ tie stu¬ 
dentai, kuriq studijavimo pasiekimai jau iki 
pradedant dirbti buvo mazesni, sie studentai 
buvo maziau patenkinti savo studijavimo pa- 
tirtimi, studijp metu susidurdavo su daugiau 
problemp (Quirk ir kt„ 2001). 

Tyrejai (Davies, 2013; Bennion, Scesa ir 
Williams, 2011) pastebi, kad, nors aukstojo 
mokslo institucijose nuolatos auga ist^stinq 
studijp formp besirenkancip studentp skai- 
cius, vis delto sip studijp formp besirenkan- 
tys studentai daznai aukstojo mokslo insti- 
tucijoje jauciasi priklausantys „zemesniajai 
klasei“, nepakankamai demesio teikiama 
jp paramai. Atliktp tyrimp metu (Laird ir 
Cruce, 2009; Handel, 2009) buvo pastebeta, 
kad istqstines studijas pasirinkusip ir studi- 
jas baigusip studentp procentas yra mazes- 
nis. Moro-Egido ir Panadeso (2010) tyrimo 
rezultatai atskleide, kad isQstinip studijp 
studentai yra maziau patenkinti studijavimo 
patirtimi nei nuolatinip studijp studentai. 
Darmony ir Fleming (2009) tyrimo metu 
taip pat buvo nustatyta, jog isQstinip studijp 
studentai gauna nepakankamai paramos. Ty- 
rime dalyvavq ist^stinip studijp studentai pa- 
zymejo, kad dauguma paramos studentams 
paslaugp yra teikiama jprastu darbo laiku, o 
paskaitos istqstinese studijose vyksta vaka- 
rais arba savaitgaliais, todel studentai netu- 
ri galimybes pasinaudoti teikiama parama. 
Davies (2013) tyrimo metu taip pat buvo at- 
skleista, kad ist^stinip studijp studentai daz¬ 
nai praleidzia paskaitas del to, jog sudetinga 
suderinti paskaitp grafikq su darbo laiku. 
Darmony ir Fleming (2009) pastebi, kad is- 
tqstiniq studijp studentai daznai susiduria su 
darbdavip nenoru „isleisti“ j studijas. Laird ir 
Cruce (2009) tyrimo rezultatai atskleide, jog 
isQstinip studijp studentai reciau dalyvauja 
bendruomeniskump skatinanciose veiklose, 


achievements are. This research has also re¬ 
vealed that it is more likely that students who 
decide to start working have worse learning 
achievements, are less satisfied with their 
study experience and face a number of prob¬ 
lems during their studies (Quirk et al., 2001). 

The researchers (Davies, 2013; Bennion, 
Scesa, & Williams, 2011) note that the num¬ 
ber of part-time students at higher education 
institutions has been constantly increasing. 
However, part-time students often feel as be¬ 
ing the members of “the lower class” at their 
higher education institution and lack atten¬ 
tion to their support. The research (Laird & 
Cruce, 2009; Handel, 2009) have shown that 
the number of students to graduate from part- 
time studies is lower. The research by Moro- 
Egido and Panades (2010) has revealed that 
part-time students are less satisfied with their 
study experience than full-time students. Dar¬ 
mony & Fleming (2009) have also found that 
part-time students receive insufficient sup¬ 
port. Part-time students who participated in 
the research emphasised that student support 
services were usually provided during work 
hours. However, lectures in part-time stud¬ 
ies were usually organised in the evenings or 
weekends. So students lost a possibility to use 
these services. Davies’ (2013) research has 
also shown that part-time students often miss 
their lectures because it is difficult for them 
to reconcile their lecture and work schedules. 
Darmony & Fleming (2009) note that part- 
time students’ employers are often unwilling 
to “let them attend” their lectures. Laird & 
Cruce (2009) have found that part-time stu¬ 
dents are less willing to participate in activities 
that promote the sense of community, and less 
frequently communicate with administration 
and academic personnel of their department. 
Laird & Cruce (2009) claim that in order to 
improve communication between part-time 
students and the community of the depart¬ 
ment, it would be appropriate to encourage 
e-communication. 
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reciau komunikuoja su fakulteto administra- 
cija bei akademiniu personalu. Laird ir Cruce 
(2009) teigia, kad siekiant didinti istqstinip 
studijp studentp komunikacijq su fakulteto 
bendruomene tikslinga skatinti bendravimq 
elektroniniu budu. 

Tamulienes (2014) atliktame tyrime is- 
skiriama ir kita pazeidziamiausip studentp 
grape, t. y. studentai, kurie yra tradicinio am¬ 
ziaus, studijuoja pagal nuolatin^ studijcj flor¬ 
in q, nedirba, taciau jp motyvacija studijuoti 
menka, menkesni akademiniai pasiekimai, 
daznai nelanko paskaiti). Bahr (2010) tokius 
studentus priskiria „atsitiktinai jkritusio“ 
tipo studentams, kurie rinkdamiesi studijas 
negalvojo apie ketinamq jgyti profesijq, sio 
tipo studentp svarbiausias tikslas buvo tiesiog 
„gauti studento statusq". Bahr (2010) atlikto 
tyrimo metu buvo nustatyta, kad siam tipui 
priklausantys studentai dazniausiai studijas 
nutraukia ir jp nebaigia. 

Apibendrinant galima isskirti dvi pa- 
zeidziamiausias studentp grupes, kurioms 
aktualiausia parama: 1) vyresniojo amziaus, 
pagal ist^stinf studijp formq studijuojancius 
studentus, kurie yra dirbantys ir / ar turi 
jsipareigojimp namp ukiui, ir 2) tradicinio 
amziaus, pagal nudating studijp formq stu¬ 
dijuojancius studentus, kurie nera dirbantys 
ir neturi jsipareigojimp namp ukiui, taciau jp 
menkesne studijavimo motyvacija. Remiantis 
siame straipsnyje pristatomu empiriniu tyri- 
mu bus siekiama atskleisti, kokia parama yra 
aktuali sip grupip studentams. 

2 

TYRIMO METODOLOGIJA IR 
METODIKA 

Siekiant nustatyti pazeidziamiausip stu¬ 
dentp grupip paramos poreikius buvo taikyta 
kokybine metodologija. Pasirinktas duome- 
np rinkimo metodas - focus grupes disku- 
sija. Siekiant numatyto tyrimo tikslo buvo 
suformuotos dvi pazeidziamiausip studentp 


In her research Tamuliene (2014) has dis¬ 
tinguished yet another group of the most vul¬ 
nerable students, i.e. traditional age, full-time 
students who do not work but have lower aca¬ 
demic achievements, face nonattendance is¬ 
sues and lack motivation. Bahr (2010) catego¬ 
rises such students as “drop-in” students who 
choose their studies without thinking about a 
profession that they will acquire. Their main 
aim is to simply “get the status of student”. 
Bahr’s (2010) research has shown that students 
in this category usually terminate their studies 
without graduating. 

The two most vulnerable student groups 
that require support are: 1) older, part-time 
students who have family and/or work re¬ 
sponsibilities and 2) traditional age, full-time 
students who do not work and have no family 
responsibilities but lack motivation to study. 
The empirical research presented in this article 
aims at identifying what support these student 
groups require. 


2 

RESEARCH METHODOLOGY AND 
METHODS 

Qualitative methodology was applied in 
order to identify support needs of the most 
vulnerable student groups. Data was collected 
through the focus group discussion. To achieve 
the aim of the research, two most vulnerable 
student groups were established - “Reality of 
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grupes: „Gyvenimo realybes" bei „Jaunatvi- 
nio maksimalizmo". Pagrindiniai teoriniai 
kriterijai, kuriais remiantis sudaryta „Gyveni- 
mo realybes“ diskusijq grupe, buvo sie: 

1. studentai, studijuojantys pagal ist^stin^ 
studijij formq; 

2. vyresniojo amziaus, padar^ pertrau- 
kq tarp vidurines mokyklos ir studijij 
kolegijoje; 

3. dirbantys ir / arba turintys isipareigojimij 
namij ukiui. 

Jaunatvinio maksimalizmo“ diskusijq 
grupe buvo sudaryta remiantis tokiais teori- 
niais kriterijais: 

1. studentai, studijuojantys pagal nuolatin^ 
studijij form;j; 

2. tradicinio amziaus studentai, t. y. studen¬ 
tai, studijas aukstojo mokslo institucijoje 
pasirinkij is karto po vidurines mokyklos 
baigimo; 

3. nedirbantys ir neturintys isipareigojimij 
namij ukiui studentai; 

4. studentai, kuriij prastesni akademi- 
niai pasiekimai, kurie daznai nelanko 
paskaitij. 

Pirmoje lenteleje pateikiamos issamesnes 
diskusijq grupes dalyviij charakteristikos. 

Tyrimo etika, organizavimas ir eiga. Ty- 
rimas buvo vykdytas 2013 m. rugsejo-spalio 
menesiais. Vidutine focus grupes diskusijos 
trukme - 45 minutes. Kai kuriij numatytij 
klausimij formuluotes buvo keiciamos pri- 
klausomai nuo diskusijos eigos. Diskusijos 
pradzioje dalyviai buvo pakartotinai infor- 
muojami apie tyrimo tiksl^, nurodoma, jog 
tyrimo metu gauti duomenys bus pateikti 
tik apibendrintai, uztikrinamas tyrimo daly- 
vip konfidencialumas. Gavus tyrimo dalyviij 
sutikim;j grupine diskusija buvo jrasoma j 
diktofon^, o veliau transkribuojama. Tyrimo 
metu buvo vykdytos dvi grupines diskusijos - 
viena su studentais, priklausanciais „Gyve- 
nimo realybes" grupei, kita - su studentais, 
priklausanciais „Jaunatvinio maksimalizmo" 
grupei. 


Life” and “Youth Maximalism”. Key theoretical 
criteria used for the formation of the “Reality 
of Life” discussion group were: 

1. Part-time students; 

2. Older students who had a gap between 
secondary school graduation and their 
non-university higher education; 

3. Working students and (or) those who 
have family responsibilities. 

“Youth Maximalism” discussion group in¬ 
volved those students who satisfy the follow¬ 
ing criteria: 

1. Full-time students; 

2. Traditional age students, i.e. those who 
started non-university higher education 
after secondary school graduation; 

3. Non-working students and those who do 
not have family responsibilities; 

4. Students with poorer academic achieve¬ 
ments and those who have nonattendan¬ 
ce issues. 

More detailed characteristics of the above 
discussion group participants are provided in 
Table 1. 

Research ethics, organisation and progress. 
The research was carried out in September - 
October 2013. Each focus group discussion 
lasted approximately 45 minutes. Formula¬ 
tions of certain questions had to be changed 
depending on how the discussion developed. 
Before the discussion its participants were 
once more informed about the research aim 
and were told that research data will be gener¬ 
alised and their confidentiality will be ensured. 
With the permission of research participants, 
group discussion was recorded and later tran¬ 
scribed. Two group discussions were organ¬ 
ised during the research: one with students 
who belong to the group of “Reality of Life” 
and the other with students from the group of 
“Youth Maximalism”. 
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1 lentele. Focus grupii{ dalyviq charakteristikos 
Table 1. Focus group participants' characteristics 



FOCUS GRUPES PAVADINIMAS 

FOCUS GROUPTITLE 


GYVENIMO REALYBE 

REALITY OF LIFE 

JAUNATVINIS MAKSIMALIZMAS 

YOUTH MAXIMALISM 

Imties dydis 

Sample size 

10 

6 

Lytis 

6 - vyrai, 4 - moterys 

3 - vyrai, 3 - moterys 

Sex 

6 - males, 4 - females 

3 - males, 3 - females 


27,3 

20 

Average age 

Kursas 

Trecias 

Antras 

Year 

third 

second 

Studijq forma 

Ist^stine 

Nuolatine 

Form of studies 

Part-time 

Full-time 

|sipareigojimas darbo 

Visi focus grupes dalyviai nurode, jog yra dirban- 

5 focus grupes dalyviai yra nedirbantys, 

rinkoje 

tys; devyni dalyviai nurode, jog dirba 40 valandq 

1 focus grupes dalyvis nurode, kad kartais 


per savait§, viena dalyve - 20 valandq. 

dirba pagal neterminuotas darbo sutartis. 

Work responsibilities 

All focus group participants work; 9 participants 

5 focus group participants are unemployed, 


work 40 hours per week, 1 participant works 

1 focus group participant occasionally works 


20 hours per week. 

with a contract of indefinite duration. 

|sipareigojimas namq ukiui 

Trys focus grupes dalyviai nurode, jog yra sukur$ 

Visi focus grupes dalyviai nera sukur^ seimq, 


savo seimas bei turi vaikq. 

neturi vaikq. 

Family responsibilities 

3 focus group participants are married and have 

Focus group participants are neither married 


children. 

nor have children. 


Gauty cLuomenii analizes proceduros. 
Gauti} duomeni} analizei atlikti taikyta turi- 
nio analize. Grupines diskusijos metu surink- 
ti duomenys buvo transkribuojami, veliau 
skaitant parengtcj. interviu tekstcj buvo zymi- 
mi prasminiai vienetai. Remiantis isskirtais 
prasminiais vienetais buvo apibreziamos ka- 
tegorijos. Kuriant kategorijas buvo taikytos 
atvirojo bei fokusuoto kodavimo proceduros. 
Atvirojo kodavimo procedura buvo taikyta 
siekiant atskleisti „Gyvenimo realybes“ bei 
„Jaunatvinio maksimalizmo" grupems pri- 
klausancii} studentij emocinj paveikslij, o fo¬ 
kusuoto kodavimo procedura taikyta siekiant 
nustatyti skirtingcj paramos studentams pas- 
laugij poreikj. 


Data analysis procedures. Content analy¬ 
sis was used for the analysis of research data. 
Data collected during group discussions were 
transcribed and then meaningful units were 
highlighted when reading the text of the in¬ 
terview. These units were then used to define 
categories. Open and focused coding proce¬ 
dures were used when creating categories. An 
open coding procedure was used to present an 
emotional image of students from the groups 
of “Reality of Life” and “Youth Maximalism” 
while the procedure of focused coding was 
used to identify the need of different student 
support services. 
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3 

TYRIMO„PAZEIDZIAMIAUSiy 
STUDENTy GRUPiy PARAMOS 
POREIKIAI" REZULTATAI 


3.1. PAZEIDZIAMIAUSiy KOLEGINIO 
SEKTORIAUS STUDENTy GRUPiy 
EMOCINIS PAVEIKSLAS 

Siekiant nustatyti pazeidziamiausiij student^ 
grupiij paramos poreikius visrj pirma buvo 
atskleidziamas jij emocinis paveikslas, do- 
minav^s grupines diskusijos metu. Atlikus 
atvirojo kodavimo procedure buvo isskirtos 
kategorijos, nusakancios abiejij grupiij emo- 
cinj paveiks4 (2 lentele). 

Darbo ir studijij suderinamumo pro- 
blema isryskejo is sip „Gyvenimo realybes" 
tyrimo dalyvip pasisakymp (kalba netaisy- 
ta): „po paskaitq einu j darbq, darbq baigiu 
pusg vienuolikos vakaro, o nuo astuoniq ryto 
j paskaitas. Tai namq darbo, kurj reikia pa- 
teikti kitai dienai, nepadarau"; „nes, matot, 
tie grafikai [past, darbo] yra sudaryti iki sesiq, 
penkiq valandq vakaro. Tai jau nieko nesinori 
po darbo". Diskutuojant apie darbo ir studijp 
suderinamumo problemas taip pat isryskejo 
ir tyrimo dalyvip jauciama „kalte“ del to, jog 
per mazai demesio skiria seimai ir vaikams 
(kalba netaisyta): „vaikai yra nuskriausti, bet 
kq daryt, toks gyvenimas"; „vaikai integruojasi 


3 

RESULTS OFTHE RESEARCH 
"SUPPORT NEEDS IDENTIFICATION 
OFTHE MOST VULNERABLE 
STUDENT GROUPS" 

3.1. EMOTIONAL IMAGE OF THE MOST 
VULNERABLE STUDENT GROUPS AT 
NON-UNIVERSITY HIGHER EDUCATION 

To identify support needs of the most vul¬ 
nerable student groups, their emotional im¬ 
age that prevailed in the group discussion was 
revealed. An open coding procedure enabled 
distinguishing categories that describe an 
emotional image of the two groups (Table 2). 

The issue of managing work and studies 
has been highlighted in the following state¬ 
ments by the participants of the “Reality of 
Life” (speech not edited): “after lectures I go to 
work, finish it at half past ten in the evening and 
my lectures start at eight in the morning. So I 
don’t do my homework for the following day”; 
“because, you see, these shifts [note: work] end 
at five, six in the evening. So you simply don’t 
want anything else after work”. When discuss¬ 
ing problems that students face trying to man¬ 
age work and studies, research participants 
have said that they feel “guilty” for not spend¬ 
ing enough time with their family and children 
(speech not edited): “children are hurt, but 
that’s life”; “children integrate into the society 


2 lentele. „Gyvenimo realybes" irjaunatvinio maksimalizmo" focus grupii) emocinio paveikslo skirtumai 
Table 2. Differences in the emotional image of the "Reality of Life" and "Youth Maximalism" focus groups 


„GYVENIMO REALYBE" 

"REALITY OF LIFE" 

JAUNATVINIS MAKSIMALIZMAS" 

"YOUTH MAXIMALISM" 

• Darbo ir studijij suderinamumo problema. 

• Darbo rinkos nezinomybe. 

Issues of balancing work and studies. 

Uncertainty in the labour market. 

• „Kalte" del vaikq, seimos. 

• Nereikalingumo jausmas. 

Feeling "guilty"for children and family. 

Feeling irrelevant. 

• Stipri integracija j kolegijos gyvenim^. 

• Nusivylimas studijomis. 

Strong integration into the life of a university of applied sciences. 

Disappointment in studies. 

• Isskirtinumo jausmas bendraujant su destytojais. 

• Destytojo asmenybes svarba. 

Feeling exceptional when communicating with teachers. 

Importance of teacher's personality. 

• Adaptacijos prie aukstosios mokyklos gyvenimo sunkumai. 


Difficulties when adapting to the life of a higher education 


institution. 
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} visuomeng, suzino, koks gyvenimas. Tik kad 
nereiketq paskui psichologiniq konsultacijq 
[past. vaikams]“. Grupines diskusijos metu 
tyrimo dalyviai teige, kad jie jaucia stipriy 
integracikj j aukst£jj;j mokykkj (kalba netaisy- 
ta): „gal net labiau integruoti [past, j kolegijos 
gyvenimq] negu kiti studentai“. Analizuojant 
grupines diskusijos metu gautus tyrimo duo- 
menis pastebeta, kad stiprios integracijos j 
aukstosios mokyklos gyvenimq priezastis yra 
isskirtinumo jausmas bendraujant su desty- 
tojais. Tyrimo dalyviai sj isskirtinumy patys 
jvardijo tokiais pasisakymais (kalba netaisy- 
ta): „ir net patys destytojai pasako, kad suju- 
mis tai [domiospaskaitos, yra apie kqpadisku- 
tuoti, turit kq pasakyt. Dieniniai tai sedi, tyli, 
issiziojp ir nieko nepasakys“; „patys destytojai 
kitaip bendrauja. Bendrauja kaip lygus su ly- 
giu. Jie labiau supranta. Ai cia vaikai, cia taip“; 
„ziuri j mus kitaip, nes mato, kad mes labiau j 
gyvenimq kabinames, pradedam dirbti“. 

Diskusijos metu „Gyvenimo realybei“ 
priklausantys informantai jvardijo, kad studi- 
jij pradzioje jiems buvo sudetinga adaptuotis 
prie aukstosios mokyklos gyvenimo (kal¬ 
ba netaisyta): „tokiq nekasdieniniq situacijq 
buvo, nes dauguma, aisku, kas po mokyklos, 
gal labai lengva is karto jsokti j tq pat] ritmq, 
ojeigu darai tarpq, gaunasi sudetinga vel mo- 
kytis toliau"; „buvo sunku tiesiog prisiminti 
elementarius mokyklinius dalykus, matemati- 
koje formules tas eilines tokias, paprastas, nes 
pasimirsff. 

„Jaunatvinio maksimalizmo“ diskusijij 
grapes dalyviij emocinj paveikskj atsklei- 
dziancios kategorijos pavaizduotos antroje 
lenteleje. Nors tyrimo dalyviij darbo rinkos 
nezinomybe labiausiai atsiskleide analizuo¬ 
jant karjeros projektavimo paslaugij porei- 
kj (1.2 poskyris), vis delto tokie informant^ 
pasisakymai kaip (kalba netaisyta) „ir dabar 
mes nezinom, kq mes veiksim baigg“; „nela- 
bai zinom [pastaba: kur dirbti galesim], Visi 
klausia <...> kur tu galesi dirbti? Pagrindi- 
nis klausimas visq". Grupines diskusijos su 


and get to know life. But it might happen that 
they [note: children] will require psychological 
counselling later on". Group discussion partici¬ 
pants have also emphasised better integration 
into a higher education institution (speech not 
edited): “maybe even better integrated [note: 
into the life of a university of applied sciences] 
than other students". The analysis of data from 
the group discussion has shown that the reason 
for better integration into the life of a higher 
education institution is feeling exceptional 
when communicating with teachers. The fol¬ 
lowing research participants’ statements il¬ 
lustrate this feeling (speech not edited): “and 
even teachers say that they find lectures with us 
interesting, we can discuss things and we have 
something to say. Those full-time students just 
sit and don’t say anything"; “teachers commu¬ 
nicate differently. They communicate as if we 
were all equal. They understand better. Oh that’s 
children, this is what"; “they treat us differently 
because they see that we’re trying hard in life, we 
start working". 

Informants from the “Reality of Life” 
group indicated that they had difficulties 
when adapting to the life of a higher education 
institution at the beginning of their studies 
(speech not edited): “there were extraordinary 
situations because the majority, well apart from 
those who entered straight after school into the 
same rhythm, but if there’s a gap, you find it dif¬ 
ficult to start learning again"; “it was difficult 
to remember simple things from school, these 
simple mathematical formulas because we had 
forgotten things". 

Table 2 introduces categories that help 
to present the emotional image of the “Youth 
Maximalism” group participants. Research 
participants’ uncertainty in the labour market 
has been best revealed through the analysis 
of the need of career designing services (sec¬ 
tion 1.2) and such statements as (speech not 
edited): “and we now don’t know what we’re 
going to do after graduation"; “we’re not sure 
[note: where we’ll be able to work]. Everyone 
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informantais metu taip pat vyravo tokios 
replikos kaip (kalba netaisyta) „eisim j stroi- 
kes dirbti“; „eisim j fabrikq" o tai rodo, kad 
informantai sunkiai geba studijas susieti su 
tolimesnio gyvenimo planais. Grupines dis- 
kusijos metu isryskeja ir tai, jog aukstojo 
mokslo institucijoje studentai jauciasi nerei- 
kalingi. Sj jausmij studentai jvardija siomis 
frazemis (kalba netaisyta): „kazkokie mes kaip 
ir nereikalingi kazkokie “; „nu tokie kaip ban- 
domieji triusiai “. Analizuojant tyrimo metu 
gautus duomenis atsiskleide ir tyrimo daly- 
vip nusivylimas studijomis, lukesciij neissi- 
pildymas (kalba netaisyta): „butume anksciau 
apie viskq perspeti, butq buvg maziau nusivy- 
limq“; „kai kuriomispaskaitomis tai mes esam 
visiskai nusivylg, destytojais, ir paskaitomis“. 
Pastanjj j nusivylimo studijomis jausmij in¬ 
formantai sieja su destytojo asmenybes svar- 
ba. Vienas tyrimo dalyvis, apibendrindamas 
kitrj informanti] issakytij nusivylimij studijo¬ 
mis, atskleidzia, jog nusivylimas studijomis 
yra ir studentij lankomumo problema (kalba 
netaisyta): „yra destytojas, va, atrodo, pasida- 
rgs skaidres, viskq, bet atrodo, kad jisai viskq 
sausai beria ir pats, jam nelabai paciam pa- 
tinka, kq jisai mums pasakoja. Paprasciausiai 
nera noro eiti jpaskaitas, kuriose tau nejdomu 
sedeti, ties gal dalykas naudingas tau specialy- 
beje, gal jisai yra jdomus, betjis nejdomiai pa- 
teikiamas, ties tas zmogus, kuris mums desto, 
jam paciam atrodo nejdomu". 

Apibendrinant tyrimo rezultatus gali- 
ma daryti isvadij, kad „Gyvenimo realybei“ 
priklausantys studentai turi daug artimesnj 
emocinj rysj su destytojais nei „Jaunatvinio 
maksimalizmo“ grupei priklausantys stu¬ 
dentai. „Jaunatvinio maksimalizmo“ grupei 
priklausantys studentai jauciasi nusivylt; stu¬ 
dijomis, nereikalingi, neturi savo karjeros 
vizijos, studijij negeba susieti su tolimesniais 
gyvenimo planais, t. y. nemato studijij pras- 
mes. „ Gyvenimo realybes“ grupiij studentai, 
priesingai, aiskiai mato savo studijij prasing, 
supranta, jog tai, ky „jie gaus studijij metu“, 


keeps asking <...> where you’re going to work? 
That’s the most important question’’. During 
the discussion the informants have also made 
such remarks as “wellgo to work in construc¬ 
tion sites’’; “well go to factory’’ which indicate 
that they find it difficult to relate their studies 
to their future life plans. Group discussion has 
also shown that students feel irrelevant to their 
higher education institution. The following 
phrases illustrate the feeling (speech not ed¬ 
ited): “we are sort of irrelevant”; “just like some 
guinea-pigs”. The analysis of the research data 
has also revealed students’ disappointment 
in their studies and unfulfilled expectations 
(speech not edited): “if they had warned us 
before, there would have been less disappoint¬ 
ment”; “we’re totally disappointed with some 
lectures, teachers”. The informants tend to 
relate the feeling of disappointment in stud¬ 
ies to the importance of teachers personality. 
One research participant generalised other 
informants’ disappointment in studies and 
noted that this disappointment is the reason 
for nonattendance of lectures (speech not ed¬ 
ited): “well there is a teacher, has prepared slides 
and everything but just repeats everything and 
it looks that he himself doesn’t really like what 
he tells us. I simply do not want to go to lectures 
that I don’t find interesting. Maybe the subject 
itself is useful for you, your occupation but it 
is presented in boring manner and the person 
who teaches us, it looks that it’s not interesting 
to him”. 

After generalising the research results a 
conclusion could be drawn that the “Real¬ 
ity of Life” group students have much closer 
emotional connection with their teachers 
than students from the “Youth Maximalism” 
group. Students from the latter group are dis¬ 
appointed in their studies, feel irrelevant, have 
no career vision and are unable to relate their 
studies to their future life plans, i.e. cannot see 
the meaning of studies. Students from the “Re¬ 
ality of Life” group, on the contrary, can clearly 
see the meaning of studies and understand 
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priklauso tik nuo jij paciij, taciau susiduria 
su studijij, darbo ir seimos suderinamumo 
problemomis. 

3.2. PAZEIDZIAMIAUSiy KOLEGIJOS 
STUDENTy GRUPiy akademinEs 
PARAMOS PORElKiy IDENTIFIKAVIMAS 

Diskusijos apie akademines paramos studen- 
tams paslaugas metu buvo isskirtos tokios 
paslaugos (Tamuliene, 2014): karjeros pro- 
jektavimas, akademinis studentij informavi- 
mas ir konsultavimas, studentij priemimas ir 
integravimas j studijas, uzsienio kalbij centro 
paslaugos, bibliotekos ir nuotoliniij studijij 
centro veikla. 

Karjeros projektavimo paslaugij. poreikis. 
Analizuojant karjeros projektavimo paslaugij 
poreikj „Gyvenimo realybes“ grupeje prieita 
prie isvados, jog siij paslaugij poreikj geriau- 
siai apibudina kategorija „Reikia jaunesniems 
studentams, bet ne mums“ (3 lentele). Tokj 
poziurj j karjeros projektavimo paslaugij po¬ 
reikj atspindi sie studentij pasisakymai (kal- 
ba netaisyta): „gal tiem, kur baige tik dvylika, 
tai ir reikia, bet mums tai, manau, nereikia“; 
„daugumai, pavyzdziui, paimkim tuos jau- 
nesnius studentus, kurie po mokyklos, ne mes. 
Ateina jie, dauguma [pastaba: j darbq] bijo, 
nesupranta, kq tame darbe reikia jiems da- 
ryt, bando daryt viskq, tada nespeja, niekas 
nesigauna“. „Jaunatvinio maksimalizmo“ 
grupiij studentij poziuris j karjeros projek¬ 
tavimo paslaugas tinkamiausiai gali buti api- 
budinamas kategorija „Reikia, bet nenorim“ 
(3 lentele). Diskusijos apie karjeros projekta¬ 
vimo paslaugij poreikj metu studentai teige, 
jog (kalba netaisyta) „gal reiketq, bet nelabai 
girdejg mes...“; „nu turejom paskaitq apie kar¬ 
jeros valdymq, bet nezinau...."; „praverstq tur- 
but tokios paslaugos", „reiketq turbut apie dar¬ 
bo rinkq zinot....“. fdomu tai, kad po skirtingij 
pasvarstymij apie karjeros projektavimo po¬ 
reikj studentai prieina isvad§, kad (kalba ne¬ 
taisyta) „ne, galbut sita paslauga nera pirmoje 


that everything that they “will get in stud¬ 
ies” depends on them. However, they face is¬ 
sues of balancing studies, work and family 
responsibilities. 

3.2. IDENTIFYING ACADEMIC SUPPORT 
NEEDS OFTHE MOST VULNERABLE 
STUDENT GROUPS AT NON-UNIVERSITY 
HIGHER EDUCATION STUDIES 

The discussion on academic support has 
helped to identify the following services 
(Tamuliene, 2014): career designing, academic 
student information and counselling services, 
student admission and integration into stud¬ 
ies services, support for international students, 
foreign language centre services, library ser¬ 
vices, and distance study centre services. 

Need for career designing services. The anal¬ 
ysis of the need for career designing services 
among the members of the “Reality of Life” 
group has shown that the need for such services 
could be best described by the category “Young¬ 
er students need this but not us” (Table 3). 
This approach is illustrated by the following 
students’ remarks (speech not edited): “maybe 
those who only graduated from a secondary 
school need this, but I don’t think that we need 
this”, “for the majority, for example, let’s take 
these younger students straight after school, not 
us. Lots of them come [note: to work], scared, 
don’t understand what to do at work, try to do 
everything but don’t have time, don’t succeed”. 
The attitude of the “Youth Maximalism” group 
members towards career designing services 
is best described by the category “We need 
but do not want this” (Table 3). Discussion 
on the need for career designing services has 
revealed that (speech not edited) “maybe we 
need them but haven’t heard much...”; “well we 
had a lecture on career management but I don’t 
know...”; “such services would be useful”; “we 
should most probably know about the labour 
market...” Even though after sharing different 
opinions on the need for career designing ser¬ 
vices students draw a conclusion that (speech 
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vietoje. Tai tikrai nera pirmoje vietoje“, o dis- 
kusijos pabaigoje paprasyti isskirti esmines 
paramos paslaugas karjeros projektavim^ 
pamini prie svarbiausii} paslaugij. Paklaus- 
ti, kodel diskusijos pradzioje sias paslaugas 
jvardijo kaip maziausiai svarbias, o pabaigoje 
kaip svarbiausias, studentai atsako (kalba ne- 
taisyta): „kai apibendrini, ziuri kitaip“. 

Akademinio student y informavimo ir 
konsultavimo paslaugos. „Gyvenimo realy- 
bes“ diskusijp grupes dalyvip paklausus apie 
akademinio informavimo ir konsultavimo 
paslaugas, studentai pastebi, jog si paslauga 
nera tinkamai teikiama. Studentai teigia, kad 

not edited) “no, maybe this service is not in the 
first place. It is definitely not in the first place", 
when asked to identify key support services 
at the end of their discussion, they emphasise 
career designing as one of key services. When 
asked why they put these services as the least 
important at the beginning of their discussion 
and as the most important after the discussion, 
students replied (speech not edited): “you look 
differently at the whole picture". 

Academic student information and coun¬ 
selling services. When discussing academic in¬ 
formation and counselling services, students 
from the “Reality of Life” group have noted 

3 lentele. Pazeidziamiausiy studenti) grupii) akademinii) paramos studentams paslaugu poreikiu skirtumai 
Table 3. Differences in the need for academic student support services in the most vulnerable student groups 

„GYVENIM0 REALYBE" (KALBA NETAISYTA) 

"REALITY OF LIFE" (SPEECH NOT EDITED) 

JAUNATVINIS MAKSIMALIZMAS" (KALBA NETAISYTA) 

"YOUTH MAXIMALISM" (SPEECH NOT EDITED) 

Karjeros projektavimo paslaugos 

Career designing services 

„Reikia jaunesniems studentams, bet ne mums". 

"Younger students need this but not us". 

„Reikia, bet nenorim". 

"We need but do not want this". 

Akademinis studentq informavimas ir konsultavimas 

Academic student information and counselling services 

„Padetq sutaupyti laiko". 

"Would help to save time". 

„Pakanka informacijos is destytojq". 

"Sufficient amount of information from teachers". 

Studentg priemimas ir integravimas j studijas 

Student admission and integration into studies services 

„Pagalba grjztant j svietimo sektoriq". 

"Help to return into education". 

„Aukstosios mokyklos taisykliq supratimas". 

"Understanding rules of a higher education institution". 

Uzsienio kalbq centro veikla 

Foreign language centre services 

„Papildoma galimybe pagilinti uzsienio kalbq zinias". 
"Additional possibility to improve foreign language 
knowledge". 

„Reiketq, bettingetumem eiti". 

"We should but would be lazy to go". 

Bibliotekos paslaugos 

Library services 

„Nera to, ko reikia". 

"Lacks things that we need". 

„Reikia, kai internete nerandam". 

"We need this when we can't find something online". 

Nuotoliniq studijg centro paslaugos 

Distance study centre services 

„Galimybe pagilinti zinias". 

"Possibility to improve knowledge". 

„Galimybe isvengti nemegstamq paskaitq". 

"It's a chance to avoid lectures that we don't like". 
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akademinio informavimo ir konsultavimo 
paslaugij teikimas jiems yra aktualus, nes 
gali padeti produktyviau planuoti laikcp bei 
lengviau suderinti darb;j su studijomis (kal- 
ba netaisyta): „sitas dalykas tai nezinau kiek 
jis gerai daromas, nes tvarkarascio pateikimas 
paskuting dienq kitq kartq yra problemiskas; 
gerai butq, kad kokiq savaitg dvi, pries sesijq 
pateiktq”; „is tikrqjq gerai butq, nes, pavyz- 
dziui, kitqkart derini, gal man net ir atostogq 
neprisireiktq imti". Diskutuojant apie akade¬ 
minio konsultavimo ir informavimo paslau- 
gas palieciama ir neformaliu bei savaiminiu 
metu igytij gebejiimj jskaitymo problema. 
Studentai pastebi, jog (kalba netaisyta) „kitq- 
kart ateini j paskaitq ir klausai tq pat} [pasta- 
ba: kqjau zinai is darbines patirties]“. Disku- 
sijos metu studentai pazymi, kad neformaliu 
ir savaiminiu metu igytij gebejiimj jskaity- 
mas, kaip ir laiku pateikiamas tvarkarastis, 
leistq sutaupyti laiko, t. y. akademinio stu- 
dentij informavimo ir konsultavimo paslau- 
ga siejama viscj pirma su galimybe sutaupyti 
laiko (3 lentele). 

Analizuojant „Jaunatvinio maksimaliz- 
mo“ diskusijij grupeje dalyvavusiij studentcj 
poziurj j akademinio informavimo bei kon¬ 
sultavimo paslaugas pastebeta, kad jj geriau- 
siai apibudina kategorija „pakanka infor- 
macijos is destytojij" (3 lentele). Diskusijos 
metu studentai teige, jog (kalba netaisyta): 
„sito mums nelabai reikia“; „mums kiekvienas 
destytojas paaiskina <....> seniimei prane- 
sa arba j pastq paraso“. Paklausus, ar tokio 
akademinio informavimo ir konsultavimo 
studentams pakanka, grapes dalyviai viena- 
reiksmiskai atsako: „Aisku“. 

Studentq priemimo ir integravimo j studi- 
jaspaslaugos. Analizuojant „Gyvenimo realy- 
bes“ ir „Jaunatvinio maksimalizmo“ diskusijij 
grupiij poziurj j studentij priemimo ir inte¬ 
gravimo j studijas paslaugij poreikj pastebe¬ 
ta, kad sios paslaugos yra vienodai svarbios 
abiems grupems. Tyrimo rezultatij analize 
atskleide, kad „Gyvenimo realybes“ grupes 
studentai sip paslaugij svarb;j sieja su auks- 
tosios mokyklos personalo pagalba grjztant 


that this service is provided inappropriately. 
These students emphasise the importance of 
academic information and counselling ser¬ 
vices as these services could help to plan time 
more efficiently and to better manage work and 
studies (speech not edited): “I don’t know how 
well this thing is done because giving a schedule 
on the last day may cause problems; it would be 
better if they provided it a week or two before an 
exam session”; “it would really be good as, for 
example, at times you try to arrange everything 
and maybe I wouldn’t even need to take time 
off”. Discussion on academic information and 
counselling services has also touched upon 
a topic of acknowledging abilities that were 
developed informally or non-formally. Stu¬ 
dents have indicated that (speech not edited) 
“sometimes you come to a lecture and listen to 
the same things [note: that you already know 
from your work experience]”. Students have 
noted that acknowledgment of non-formally 
and informally developed abilities and sched¬ 
ules provided on time would help them to save 
time, i.e. academic student information and 
counselling services are primarily related to a 
possibility to save time (Table 3). 

The analysis of the “Youth Maximalism” 
group members’ approach towards academic 
information and counselling services has 
shown that it could be best described by the 
category “Sufficient amount of information 
from teachers” (Table 3). The students have 
said that (speech not edited): “we don’t really 
need this”; “each teacher explains to us <....> 
informs the senior or emails us”. When asked 
if such academic information and counselling 
is sufficient to students, the group members 
unanimously said “of course”. 

Student admission and integration into 
studies services. The analysis of data gathered 
in discussion has shown that student admis¬ 
sion and integration into studies services are 
equally important to the members of both 
“Reality of Life” and “Youth Maximalism” 
discussion groups. It has been found when 
analysing the results that students from the 
“Reality of Life” discussion group tend to link 
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j svietimo sektoriij po padarytos pertraukos 
(3 lentele). Studentai teige, jog jiems reiketij 
„adaptacines programos“. Paklausus, kas toje 
adaptacineje programoje turetij buti, studen¬ 
tai pazymejo, jog turetij buti (kalba netaisyta) 
„visas kursas nuo penktos iki dvyliktos klases“. 

„Jaunatvinio maksimalizmo“ grupes stu¬ 
dentai student^ priemimo ir integravimo j 
studijas paslaugas vise.} pirma siejo su auks- 
tosios mokyklos taisykliij supratimu (3 lente¬ 
le). Diskusijij metu studentai teige, jog jiems 
truko (kalba netaisyta) „jvado j studijas ", bet 
„kazkaip po truputj viskq patys issiaiskinom, 
bet reikejo siaip". Studentai teigia, jog, jei butij 
buv£ tinkamesnes student^ priemimo ir inte¬ 
gravimo j studijas paslaugos, (kalba netaisy¬ 
ta) „maziau patys butume zioplinejg". 

Uzsienio kalbq centro veikla. „Gyvenimo 
realybes" diskusijij grupes studentai teige, jog 
jiems biitij naudingos uzsienio kalbij centro 
paslaugos. Studentai pastebejo, jog studijuo- 
jant pagal ist^stin^ studijij form^ uzsienio 
kalboms skiriama nepakankamai demesio 
(kalba netaisyta): „tas kalbos mokymasis sesi- 
jos metu tai toks, na, vadinkim, vizualinis tik. 
Nes mes negalim per keturias savaites ismokti 
anglq kalbos, jeigu jos mes nemokam. O jei- 
gu mes jq mokam, pagilint irgi sunku, todel, 
kad zmones yra su skirtingais lygiais, sugebe- 
jimais ir, ta prasme, mes stovim tarn paciam 
lygyje: Diskusijos metu buvo pastebeta, kad 
uzsienio kalbij centro paslaugos galetij suda- 
ryti s;|lygas kalbos mokytis sistemingai, o ne 
tik sesijij metu (3 lentele). „Jaunatvinio mak- 
simalizmo" grupei priklausantys studentai 
teige, kad sios paslaugos yra svarbios, taciau 
pripazino, jog vargu ar jomis naudotijsi (kal¬ 
ba netaisyta): „reikalinga yra specialybei, bet 
jeigu butq <...> tai va, manau, tada atsirastq 
kitq reikalq, tingetumem“. 

Bibliotekos paslaugos. „Gyvenimo rea- 
lybes“ grupes dalyviai atkreipe demesj, kad 
bibliotekos paslaugos nera orientuotos j stu- 
dento poreikius. Diskusijos metu studentai 
teige, jog (kalba netaisyta) Jiepia [pastaba: 
knygq] atsisviest arba vietoj skaityt. Skurdi 
labai biblioteka“; „tiesiog nera tq [pastaba: 


the importance of these services to help of a 
higher education institution personnel when 
returning to education (Table 3). The students 
claimed that they would need “an adaptation 
programme’’. When asked what this adaptation 
programme should contain, the students said 
(speech not edited) “the entire course from year 
five to year twelve at school”. 

Students from the “Youth Maximalism” 
discussion group primarily related student ad¬ 
mission and integration into studies services 
to understanding rules of a higher education 
institution (Table 3). The discussion has re¬ 
vealed that students (speech not edited) lacked 
“introduction into studies” but they “somehow 
managed to clarify everything themselves”. The 
students noted that if they had been provided 
with better student admission and integration 
into studies services they (speech not edited) 
“would have spent less time messing around”. 

Foreign language centre services. Students 
from the “Reality of Life” discussion group 
have highlighted the importance of foreign 
language centre services. They have noted 
that foreign languages are given insufficient 
attention to in part-time studies (speech not 
edited): “learning a language during exam ses¬ 
sion is, let’s agree, more visual one. Because we 
cannot learn English in four weeks if we don’t 
know it already. And even if we know it, it’s 
very difficult to improve its knowledge because 
there are different people, with different abili¬ 
ties and levels but we’re put in the same level”. 
The discussion has revealed that foreign lan¬ 
guage centre services could provide students 
with possibilities to learn a foreign language 
more systematically and not only during an 
exam session (Table 3). Even though students 
from the “Youth Maximalism” discussion 
group said that these services are impor¬ 
tant, they would hardly use these services 
themselves (speech not edited): “it’s useful 
for a profession but if they were provided <...> 
I think we would either be lazy or would find 
other things to do”. 

Library services. Students from the “Re¬ 
ality of Life” discussion group have drawn 
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knygtf], kuriq reikia“; „nera pakankamo skai- 
ciaus, kiekio [pastaba: knygq]“; „penkis egzem- 
pliorius pasiemem, ir viskas“ (3 lentele). Tuo 
tarpu „Jaunatvinio maksimalizmo“ diskusijij 
grupes dalyviai teige, kad jie mazai naudoja- 
si bibliotekos paslaugomis (kalba netaisyta): 
„tikrai mazai einam j bibliotekq, ziauriai ma¬ 
zai“. Tyrimo dalyviai pripazino, kad biblio- 
teka vis delto reikalinga tik tuo atveju, kai 
reikiama informacija nera randama internete 
(kalba netaisyta): „na siaip biblioteka tai ti- 
krai reikalinga, nes internete visko nerandam“ 
(3 lentele). 

Nuotoliniq studijq centro paslaugos. Ana- 
lizuojant „Gyvenimo realybes" ir Jaunatvi- 
nio maksimalizmo" diskusijij grupiij poziurj j 
nuotoliniij studijij paslaugij poreikj isryskejo, 
jog studentai, priklausantys „Gyvenimo re¬ 
alybes" grupei, sias paslaugas supranta kaip 
galimyb^ pagilinti zinias praleidus paskaitcj 
(kalba netaisyta): „ta mintis, kad tos kai kurios 
paskaitos butq nufilmuotos ir galetum perziu- 
reti antrq kartq, arba, pavyzdziui, nebuvai, ir 
turetum galimybg perziureti, tai tikrai butq 
nebloga mintis“ (3 lentele). „Jaunatvinio mak¬ 
simalizmo" grupeje esantys studentai nuo- 
tolinio centro paslaugas suvokia visij pirma 
kaip galimyb^ isvengti nemegstamij paskaitij 
(kalba netaisyta): „tuo atveju, kai destytojas 
tau nelabai patinka, nejdomiai pasakoja, tai 
labai butqgerai tq paskaitq paciam perskaityt 
sau“ (3 lentele). 

Apibendrinant galima teigti, kad „Gyve- 
nimo realybes" grupei priklausantiems stu- 
dentams aktualesnes akademinio studentij 
informavimo ir konsultavimo, uzsienio kalbij 
bei nuotoliniij studijij centro paslaugos. „Jau- 
natvinio maksimalizmo“ grupes dalyviij po- 
ziuriu, jiems yra aktualiausios karjeros pro- 
jektavimo paslaugos. Pastebeta, kad studentij 
priemimo ir integravimo j studijas paslaugos 
yra vienodai svarbios abiem grupems, vis 
delto „Gyvenimo realybes 1 ' grape studentij 
priemimo ir integravimo j studijas paslaugas 
tapatina su galimybe pagilinti „is mokyklos 
pamirstas zinias", o „Jaunatvinio maksima- 
lizmo" grape - kaip galimyb^ susipazinti su 


attention to the fact that library services are 
not oriented towards student needs. They 
have said (speech not edited) “they tell us to 
photocopy or read it [note: a book] in there. 
The library is very poor"; “there simply aren’t 
[note: books] that we need"; “insufficient num¬ 
ber, amount [note: books]"; “we only took five 
copies and that’s it” (Table 3). Meanwhile, stu¬ 
dents from the “Youth Maximalism” discus¬ 
sion group have said that they do not often use 
library services (speech not edited): “we really 
don’t go to our library often, really don’t...” The 
participants have agreed that library services 
are required when they cannot find informa¬ 
tion online (speech not edited): “well in gen¬ 
eral library is useful because we can’t find ev- 
erything online” (Table 3). 

Distance study centre services. The analy¬ 
sis of data provided by the “Reality of Life” 
and “Youth Maximalism” discussion group 
members on the need of distance study centre 
services has shown that the “Reality of Life” 
students perceive these services as an oppor¬ 
tunity to improve knowledge if they miss a 
lecture (speech not edited): “the idea that some 
lectures could be recorded and you could watch 
them for a second time or let’s say you missed it 
and would be able to watch it, that would be a 
rather good idea” (Table 3). However students 
from the “Youth Maximalism” discussion 
group primarily perceive distance study centre 
services as a possibility to avoid lectures that 
they do not like (speech not edited): “in cases 
when you don’t really like a teacher or he pres¬ 
ents a lecture boringly, it would be very good to 
read everything yourself ” (Table 3). 

Upon generalisation a conclusion could 
be made that students from the “Reality of 
Life” group focus more on academic student 
information and counselling, foreign lan¬ 
guage centre and distance learning centre ser¬ 
vices. Those who were ascribed to the group 
of “Youth Maximalism” believe that the most 
important services are career designing ser¬ 
vices. It has been noted that student admis¬ 
sion and integration into studies services are 
equally important to both groups. However, 
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aukstosios mokyklos taisyklemis ir kultura. 
Tyrimo rezultatai atskleide, kad „Gyvenimo 
realybes“ grupei priklausantiems studentams 
biblioteka yra vienas is pagrindiniij infor- 
macijos saltiniq, o „Jaunatvinio maksima- 
lizmo“ grupei priklausantiems studentams - 
papildomas informacijos saltinis. 


3.3. PAZEIDZIAMIAUSig KOLEGIJOS 
STUDENTg GRUPig NEAKADEMINES 
PARAMOS POREIKig IDENTIFIKAVIMAS 

Prie neakademiniij paramos studentams pas- 
laugij diskusijos metu buvo priskirtos tokios 
paslaugos: psichologinis konsultavimas, pa- 
slaugos, skirtos bendruomeniskumo jausmui 
pletoti, paslaugos, uztikrinancios studentq 
sveikaUj ir gercj savijautq, finansine parama 
ir konsultavimas teisiniais klausimais bei stu- 
dentij apgyvendinimo paslaugos (Tamuliene, 
2014). 

Psichologinio konsultavimopaslaugos. Psi- 
chologinio konsultavimo paslaugLj poreikio 
nustatymas remiantis tyrimo metu surinktais 
duomenis yra diskutuotinas. Tiek „Gyvenimo 
realybes“, tiek „Jaunatvinio maksimalizmo“ 
grupeje paklausus apie psichologinio konsul¬ 
tavimo paslaugLj poreikj, seke nejauki grapes 
dalyviij tyla. Issisukinedami nuo tiesaus at- 
sakymo, „Gyvenimo realybes" grapes nariai 
pazymejo, kad psichologinio konsultavimo 
paslaugLj reiketLj tuo atveju, jeigu konsultavi¬ 
mas butLj vykdomas seminary forma (kalba 
netaisyta): „jeigu seminarai, tai viskas tvarkof. 
Vis delto veliau grupes dalyviai priejo prie 
isvados, jog psichologinio konsultavimo pa¬ 
slaugos butq naudingos, kad (kalba netaisyta) 
„nejaustum gniuzdomas is visi{ pusiif'. 

„Jaunatvinio maksimalizmo" grupes 
dalyviai po nejaukios tylos psichologinio 
konsultavimo paslaugLj poreikj susiejo su 


students from the group of “Reality of Life” 
identify student admission and integration 
into studies services with an opportunity to 
improve knowledge “forgotten after school” 
while those who were ascribed to the group of 
“Youth Maximalism” perceive these services as 
a possibility to get acquainted with rules and 
culture of a higher education institution. Re¬ 
search results have revealed that library is one 
of key resources of information for students 
from the group of “Reality of Life” while those 
who have been ascribed to the group of “Youth 
Maximalism” believe that library is just an ad¬ 
ditional source for information. 

3.3. IDENTIFYING NON-ACADEMIC 
SUPPORT NEEDS OFTHE MOST 
VULNERABLE STUDENT GROUPS AT 
NON-UNIVERSITY HIGHER EDUCATION 
STUDIES 

Non-academic student support involves the 
following services: psychological counselling 
services, services that promote a sense of com¬ 
munity, health services, financial support and 
legal counselling and accommodation services 
(Tamuliene, 2014). 

Psychological counselling services. Identi¬ 
fying psychological counselling service needs 
based on data collected in the discussions is 
rather questionable. When asked about the 
need of psychological counselling both the 
“Reality of Life” and the “Youth Maximal¬ 
ism” group members became silent. Trying to 
avoid a clear answer, the “Reality of Life” group 
members noted that psychological counselling 
services might be useful if they were provided 
in a form of seminars (speech not edited): “if it 
were seminars, everything would be fine”. How¬ 
ever, the group members have consequently 
made a conclusion that psychological counsel¬ 
ling would be useful in general (speech not ed¬ 
ited) “so that you wouldn’t feel frustrated”. 

After embarrassing silence the students 
from the “Youth Maximalism” discussion 
group linked the need for psychological coun¬ 
selling services to the course of psychology they 
had had in previous year (speech not edited): 
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ankstesniame kurse tureta psichologijos pas- 
kaita (kalba netaisyta): „as tai manau, kad rei- 
ketq, nes vien todel, kad pernai metais mums 
buvo psichologija, tai tikrai daug studentq eida- 
vo ir pritraukdavo studentus j paskaitas“; Jen 

mus sugebedavo pritraukti jtq paskaitq <.> 

nebudavo taip, kad ateini j paskaitq ir ziovauji, 
kad reikia. Vat jdomu paklausyt". Veliau kiti 
studentai pritaria psichologinio konsultavimo 
paslaugij poreikiui paantrindami (kalba ne¬ 
taisyta): „na siaip, tai man psichologija ir taip 
patinka, tai as niekopries" (4 lentele). 

Paslaugos, skirtos bendruomeniskumo 
jausmui pletoti. „Gyvenimo realybes“ grupes 
dalyvip pasiteiravus apie paslaugij, pade- 
danciij pletoti bendruomeniskumo jausma, 
poreikj, vienas dalyvis retoriskai paklausia 
(kalba netaisyta): „0 kas turit laisvo laiko?“. 
Veliau dalyviai teigia, jog jiems sios paslaugos 
biitij aktualios nebent tuomet, jei jij metu jie 
igytij gebejiimj, kuriuos galetq pritaikyti dar- 
bineje veikloje (kalba netaisyta): „gal kalbq 
[pastaba: uzsienio], to, kas labiau padeda in- 
tegruotis j darbo rinkq“. Veliau studentai jvar- 
dija keletq ,,praktiskij bureliij", kuriuos galbut 
lankytq (kalba netaisyta): „reklamos dizaino 
burelj, grafikos dizaino, kazkas tokio, tikrai ei- 
ciau j tokj“; „viesos kalbos, pavyzdziui". 

„Jaunatvinio maksimalizmo" grupes da¬ 
lyviai teigia, jog tokiij paslaugij, jij manymu, 
reiketij, taciau tai labai priklauso nuo indi- 
vidualaus zmogaus poreikiij (kalba netaisy¬ 
ta): „svarbu, bet jau cia paciam kiekvienam 
zmogui„gyventumem puikiai [pastaba: ir be 
bendruomeniskumq pletojanciq paslaugq], bet 
reiketq siq paslaugq"; „man tai, pavyzdziui, 
ziauriai reikia, labaigerai". (4 lentele). 

Paslaugos, uztikrinancios studentq svei- 
katq ir gerq savijautq. „Gyvenimo realybes“ 
grupes nariij paklausus apie paslaugij, uzti- 
krinanciij studentij sveikatij ir genj savijautq, 
poreikj, jie atsako, kad (kalba netaisyta): „kam 
jdomu, tas informacijq susiranda pats, o ko 
nedomina, tai ir nereikia". „Jaunatvinio mak- 
simalizmo“ grupes dalyviai atsako j klausim;j 
abejodami (kalba netaisyta): „ar butq lankan- 
ciq?“. Veliau grupes dalyviai nusprendzia, 


“I personally think that it would be useful be¬ 
cause when we had psychology last year, a lot of 
students attended it, it helped to attract students 
to attend lectures”; “they managed to attract us 

to go to that lecture < .> it wasn’t that we go 

there and spend time yawning and go there only 
because we have to. Interesting to listen to”. Other 
students further agreed that psychological 
counselling services are useful favouring that 
(speech not edited): “well yeah, I like psychol¬ 
ogy in general, so I’m not against it” (Table 4). 

Services that promote a sense of communi¬ 
ty. When the “Reality of Life” discussion group 
members were inquired about the need of ser¬ 
vices that promote a sense of community, one 
student made the following rhetorical remark 
(speech not edited): “and who would have time 
for this?” Later the participants have noted that 
the latter services would only be important to 
them if they helped to develop abilities that 
could be used at work (speech not edited): 
“maybe languages [note: foreign languages], 
and things that help to integrate into the labour 
market”. Further the students have identified 
several “practical activity groups” that they 
might find interesting to participate in (speech 
not edited): “advertising design group, graphic 
design group or something like that. I would 
definitely go to this one”; “public speaking, for 
example”. 

Students from the “Youth Maximalism” 
discussion group have noted that such ser¬ 
vices would be useful but the actual need for 
them would depend on individual student’s 
needs (speech not edited): “they are important 
but individually to each person”; “life would 
be great [note: even without services that pro¬ 
mote a sense of community] but these services 
could be useful”; “I personally really need these 
semces”(Table 4). 

Health services. When the “Reality of Life” 
discussion group members were inquired 
about the need of health services, they pro¬ 
vided the following answers (speech not ed¬ 
ited): “those who are interested in such things, 
find information themselves and those who are 
not interested - they don’t need it”. The “Youth 
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4 lentele. Pazeidziamiausiq studentq grupiq neakademiniq paramos studentams paslaugq poreikii) skirtumai 
Table 4. Differences in the need for non-academic student support services in the most vulnerable student groups 


„GYVENIM0 REALYBE" (KALBA NETAISYTA) 

"REALITY OF LIFE" (SPEECH NOT EDITED) 

JAUNATVINIS MAKSIMALIZMAS" (KALBA NETAISYTA) 

"YOUTH MAXIMALISM" (SPEECH NOT EDITED) 

Psichologinio konsultavimo paslaugos 

Psychological counselling services 

„Jei grupemis, tai viskas gerai". 

"Everything OK if done in groups". 

„|domios buvo psichologijos paskaitos". 

"Psychology lectures were interesting". 

Paslaugos, skirtos bendruomeniskumo jausmui pletoti 

Services that promote a sense of community 

„Neturim tam laiko". 

"We don't have time for this". 

„Reikia f bet priklauso nuo zmogaus". 

"Important but it depends on a person". 

Paslaugos, uztikrinancios studentq sveikatq bei gerq savijautq 

Health services 

„Kam reikia, tas pats susiranda". 

"Those who need this find such services themselves". 

„Nebutq lankanciq". 

"No one would attend". 

Finansine parama ir kon 
Financial suppo 

sultavimas teisiniais klausimais 
rt and legal counselling 


„Mes patys remiam kolegij^, o ne ji mus, o teisinio konsulta- 

vimo gal ir reiketij". „Neaisku, kaip gauti". 

"We financially support the university of applied sciences not "Not sure how to get it", 
vice versa; but legal counselling could be useful". 



Studentq apgyvendinimo paslaugos 


Student accommodation services 

„Kitiem gal iraktualu". 


„Reikia f bet ne tokiij, kokios yra". 

"Might be important to others". 


"Important but not as they are now". 


kad sios paslaugos nelabai svarbios 
(4 lentele). 

Finansine parama ir konsultavimas tei- 
siniais klausimais. Analizuojant finansines 
paramos ir konsultavimo teisiniais klausi¬ 
mais poreikj, „Gyvenimo realybes“ grupes 
studentai pastebi, kad (kalba netaisyta): „mes 
tik kolegijq remiam: arba krepseliais, arba 
finansiskai, mokam { sqskaitq“ (4 lentele). 
Paklausus apie teisinio konsultavimo pas- 
laugas, studentai issako priesingq nuomon^ 
teikdami, kad (kalba netaisyta): „gal teisinio 
konsultavimo reiktq, kad zinot jstatymus, 
kaip ten gauti kazkq, ar dar kazkas„pavyz- 
dziui, tq paciq finansing paramq kaip gauti. 
Gal yra daug teisiniq nuostatq, kur ismanant 
gali labai lengvaigauti irfinansingparamq“. 

„Jaunatvinio maksimalizmo“ grupes pa¬ 
klausus apie finansines paramos ir teisinio 
konsultavimo paslaugij svarbq, studentai is¬ 
sako dvejon^, jog nelabai zino, kaip j;j gauti ir 


Maximalism” group member expressed their 
doubts (speech not edited): “Who would at¬ 
tend these?” The group members have later 
decided that the importance of these services 
is low (Table 4). 

Financial support and legal counselling. 
When analysing the need of financial sup¬ 
port and legal counselling services, the stu¬ 
dents from the “Reality of Life” group have 
noted that (speech not edited): “we support the 
university of applied sciences - either through 
student’s baskets or financially, pay into the ac¬ 
count” (Table 4). Their opinion on legal coun¬ 
selling services differs (speech not edited): 
“maybe legal counselling would be useful, to 
know laws and to know how to get something 
etc”; “for example, to get this financial support. 
Maybe there is legislation which, if you’re aware 
of it, helps to get financial support easily”. 

When the “Youth Maximalism” discus¬ 
sion group members were inquired about 
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siij paslaugij studentams truksta (kalba netai- 
syta): „pavyzdziui, pernai as norejau tvarky- 
tis socialinp stipendijq, zinojau, kur eit, as ten 
nuejau ir nieko nesupratau; ir taip gavosi, kad 
pernai metais jos ir nesusitvarkiau, nes nezi- 
nojau, pas kq eiti, kreiptis. O siemetpati tiesiog 
prisedau, bet jau isejo [pastaba: uzpildyti do- 
kumentus], nes drauge padejo. Betsiaip tai net 
nezinau, pas kq eit. Cia tikrai yra problema“ 
(4 lentele). 

Studentq apgyvendinimo paslaugos. Ana- 
lizuojant apgyvendinimo paslaugij poreikj, 
„Gyvenimo realybes“ grupes studentai paste- 
bi, kad sios paslaugos yra aktualios, taciau ne 
jiems (kalba netaisyta): „kitiem, manau, aktu- 
alu, nesj naujq miestq atvaziavus <...> viena 
musq grupiokeyra is Birzq, taijai tikrai aktu- 
alu“ (4 lentele). „Jaunatvinio maksimalizmo“ 
grupes nariai pastebi, kad studentij apgyven¬ 
dinimo paslaugos yra labai aktualios, taciau 
jq kokybe yra netinkama (kalba netaisyta): 
„as tai, pavyzdziui, nenoriu gyventi bendrabu- 
tyje, nes ten viskas paseng <...> pavyzdziui, 
kitur yra geriau, aisku, jie ten daugmoka, bet 
yra kambarys ir kambaryjeyra dusai. Galima 
sakyti, kad ten jeini kaip /' butq kokj“. 

Apibendrinant galima prieiti prie isva- 
dos, kad „Gyvenimo realybes" grupei pri- 
klausantiems studentams yra aktualiausios 
teisinio ir psichologinio konsultavimo pa¬ 
slaugos. „Jaunatvinio maksimalizmo“ grupes 
duomenij analize parode, kad siems studen¬ 
tams svarbiausios psichologinio konsultavi¬ 
mo, studentij apgyvendinimo, finansines pa¬ 
ramos ir konsultavimo teisiniais klausimais 
paslaugos. Nors paslaugos, skirtos bendruo- 
meniskumo jausmui pletoti, svarbesnes „Jau- 
natvinio maksimalizmo“ grupes studentams, 
vis delto „Gyvenimo realybes“ grupes studen¬ 
tams sios paslaugos galetij buti aktualios tuo 
atveju, jeigu aukstosios mokyklos siulomij 
bureliij veikla butij orientuota j mokejimij, 
svarbiij integruojantis j darbo rinkcj, ugdymLj. 
Tyrimo rezultatai atskleide, jog paslaugos, 
uztikrinancios studentij sveikatp bei ger;j sa- 
vijautp, yra maziausiai aktualios abiejij gru- 
piij studentams. 


the importance of financial support and legal 
counselling services, they have revealed that 
they are not sure how to get it and that students 
lack these services (speech not edited): “for ex¬ 
ample, last year I wanted to get social scholar¬ 
ship. I knew where to go and I went there but 
didn’t understand anything; and it so happened 
that I didn’t sort this scholarship last year as I 
didn’t know where to go, who to approach. And 
this year I simply started doing everything my¬ 
self and managed to do it [note: fill in the pa¬ 
perwork] because a friend helped me. But over¬ 
all I don’t know where to go. That is a problem” 
(Table 4). 

Student accommodation services. The 
analysis of the “Reality of Life” group students’ 
opinions on the need of accommodation ser¬ 
vices has shown that these services might be 
important to others rather than them (speech 
not edited): “I believe they are important to 
others, those who come from other towns <...> 
one of my peer students is from Birzai so these 
services are important to her” (Table 4). The 
“Youth Maximalism” group members have 
acknowledged the importance of accommo¬ 
dation services but noted that the quality of 
these services is inappropriate (speech not 
edited): “well, I don’t want to live in a dormi¬ 
tory as everything is old there <...>”for exam¬ 
ple, other places are better. Well, of course they 
pay a lot but there is a room and shower in the 
room. You can say it’s sort of aflat”. 

After generalising research results on 
non-academic student support needs, a con¬ 
clusion could be drawn that students from 
the “Reality of Life” group focus on legal and 
psychological counselling services. Analysis 
of data from the group of “Youth Maximal¬ 
ism” has shown that these students focus 
most on psychological counselling, student 
accommodation, financial support and le¬ 
gal counselling services. Even though ser¬ 
vices that promote a sense of community are 
more important to students from the group 
of “Youth Maximalism”, these services could 
also be relevant to students from the group of 
“Reality of Life” if additional activities offered 
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ISVADOS 

1. Atlikus mokslines literatures analiz^ is- 
skirtos dvi pazeidziamiausios studenti} 
grapes: 1) vyresniojo amziaus, pagal is- 
t^stin^ studiji} form;} studijuojantys stu- 
dentai, kurie yra dirbantys ir / ar turi jsi- 
pareigojimq namq ukiui, ir 2) tradicinio 
amziaus, pagal nuolatin^ studiji} form;} 
studijuojantys studentai, kurie nera dir¬ 
bantys ir neturi jsipareigojimi} namq 
ukiui, taciau jq motyvacija studijuoti yra 
menkesne. 

2. Vyresniojo amziaus, pagal ist^stin^ stu- 
dijq form;} studijuojantys studentai 
(„Gyvenimo realybes“ grupe) turi daug 
artimesnj emocinj rysj su destytojais, 
dazniau susiduria su darbo, studiji} bei 
seimos suderinamumo problemomis nei 
tradicinio amziaus studentai. Nustatyta, 
kad tradicinio amziaus, pagal nuolatin^ 
studijp form;} studijuojancii} studenti} 
motyvacija studijuoti yra menka („Jau- 
natvinio maksimalizmo“ grupe), jie jau- 
ciasi nusivylf studijomis, nereikalingi, 
neturi savo karjeros vizijos, studiji} ne- 
geba susieti su tolimesniais gyvenimo 
planais. 

3. Apibendrinant pazeidziamiausiq stu¬ 
denti} akademines paramos poreikius 
nustatyta, kad vyresniojo amziaus, pagal 
ist^stin^ studiji} form;} studijuojantiems 
studentams, kurie studijas kolegijoje pa- 
sirinko ne is karto po vidurines mokyklos 
baigimo („Gyvenimo realybes" grupe), 
aktualesnes akademinio studenti} infor- 
mavimo ir konsultavimo, uzsienio kalbi} 
bei nuotolinii} studiji} centro paslaugos. 
Nustatyta, kad tradicinio amziaus stu¬ 
dentams, kurii} motyvacija studijuoti yra 
menka („Jaunatvinio maksimalizmo" 
grupe), aktualiausios karjeros projekta- 
vimo paslaugos. Pastebeta, kad studenti} 
priemimo ir integravimo j studijas bei 
bibliotekos paslaugos yra vienodai svar- 
bios abieji} grupii} studentams. 


by a higher education institution were ori¬ 
ented towards the development of skills re¬ 
quired for integration into the labour market. 
Research results have revealed that both stu¬ 
dent groups treat health services as the least 
important. 

CONCLUSIONS 

1. After the analysis of scientific literature 
the following student groups have been 
identified as the most vulnerable ones: 

1) older, part-time students who have 
family and/or work responsibilities and 

2) traditional age, full-time students who 
do not work and have no family responsi¬ 
bilities but lack motivation to study. 

2. Older, part-time students (“Reality of 
Life” group) have closer emotional con¬ 
nection with their teachers but face more 
issues when balancing studies, work and 
family responsibilities than traditional 
age students. It has been found that tra¬ 
ditional age, full-time students who lack 
motivation to study (“Youth Maxima¬ 
lism” group) feel disappointed in their 
studies, feel irrelevant, have no career vi¬ 
sion and are unable to relate their studies 
to their future life plans. 

3. After generalising data on academic 
support needs of the most vulnerable stu¬ 
dents a conclusion could be drawn that 
older, part-time students who had a gap 
between their school graduation and 
their non-university higher education 
studies (“Reality of Life” group) focus 
more on academic student information 
and counselling, foreign language cen¬ 
tre and distance study centre services. It 
has also been found that career designing 
services are the most important services 
to traditional age students who lack mo¬ 
tivation to study (“Youth Maximalism” 
group). Student admission and integra¬ 
tion into studies services and library ser¬ 
vices are equally important to both stu¬ 
dent groups. 


Ill 
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4. Apibendrinant pazeidziamiausiij stu¬ 
dent^ neakademines paramos poreikius 
nustatyta, kad vyresniojo amziaus, pagal 
ist^stinf studijcj form;} studijuojantiems 
studentams, kurie studijas kolegijoje pa- 
sirinko ne is karto po vidurines mokyklos 
baigimo („Gyvenimo realybes“ grupe) 
aktualesnes teisinio ir psichologinio kon- 
sultavimo paslaugos. Pastebeta, kad tra- 
dicinio amziaus studentams („Jaunatvi- 
nio maksimalizmo“ grupe) svarbiausios 
yra psichologinio konsultavimo, studen- 
tij apgyvendinimo, finansines paramos 
ir konsultavimo teisiniais klausimais pa¬ 
slaugos. Tyrimo rezultatai atskleide, jog 
paslaugos, uztikrinancios studenti} svei- 
kat^ bei ger^ savijaut^, maziau aktualios 
abieji} grupii} studentams. 


4. After generalising data on non-academic 
support needs of the most vulnerable stu¬ 
dents a conclusion could be drawn that 
older, part-time students who had a gap 
between their school graduation and 
their non-university higher education 
studies (“Reality of Life” group) focus 
on legal counselling and psychological 
counselling services. It has also been 
found that the most important services 
to traditional age students (“Youth Maxi¬ 
malism” group) are psychological coun¬ 
selling, student accommodation services, 
financial support and legal counselling 
services. The research has also shown 
that both student groups treat health ser¬ 
vices as less important. 
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